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Abstract 
In recent years there has been numerous research reporting on the characteristics of teacher talk and the role of it with regard to 
learners' learning a second or foreign language. In the present study 16 Turkish young learners of English as a foreign language
and one Turkish EFL teacher participated. Data were collected by means of audio-recording and then they were analyzed by 
Conversation Analysis Methodology. As a result of this study several characteristics of the participating teacher's language use
were identified. The identified categories were analyzed under two headings; construction and obstruction. Direct error 
correction, content feedback, prompting, extended wait time, repairing are identified as the sub categories of constructive teacher
talk. On the contrary, turn completion, teacher echo, extended use of initiation-response-feedback turn taking are the 
subcategories of the obstructive talk. 
© 2010 Elsevier Ltd. 
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1. Introduction 
There is no learning without teaching. So as a tool of implementing teaching plans and achieving teaching goals, 
teacher talk plays an important role in language. Quite a few research have discussed the relationship between 
teacher talk and language learning. As Nunan (1991) points out: “Teacher talk is of crucial importance not only for 
the organization of the classroom but also for the processes of the acquisition.” The type of teacher talk is even 
regarded as a decisive factor of success or failure in classroom teaching (Hakansson, cited from ZhouXing and Zhou 
Yun, 2002). 
Most of the research on teacher talk mainly focus on its features and teacher talk has many kinds of features. One 
of the major features is its being facilitator. Facilitator talk is an alternative to the teacher-fronted classroom 
(Clifton, 2006). According to Cullen (2002), another important feature is supportive teacher talk. He mentions the 
importance of follow-up and feedback in the learning process. Walsh (2002), further believes that the ways in which 
teachers, through their choice of language, construct or obstruct learner participation and learning in classroom 
communication.  
On the other hand, Brazil and Sinclair (1982) in their book state that the initiation – response – follow-up pattern 
of classroom interaction is the main characteristic of teacher talk. It was a feature which Clifton(2006) strongly 
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opposes because of the fact that he thinks the student is disempowered through it. He claims that teacher controls 
who says what to whom and when and so denies the student responsibility for directing the lesson. This can be the 
result of traditional teaching methods.  
     A review of literature shows that a few studies have been done on the role of teacher talk in young learners’ 
language process although it has gained growing interest in the recent years (Bondi and Alessi, 2002). Thus, the 
present study aimed to fill in this gap in the literature by benefitting from the study of Steve Walsh (2002) as it 
examined the ways of teacher’s language use in which she construct or obstruct participation and learning of young 
learners in Turkish context.  
     Before discussing the methodology and results of the study, a very brief discussion about the role of English as a 
foreign language in Turkey will be presented. 
1.1. The Role of English in Turkey 
     Due to the power of English as the international language and due to the fact that Turkey is facing European 
integration, English language teaching has expanded in Turkey in the last years. As a result of the passing of a law 
in 1997 which introduced a new eight-year compulsory education system, significant changes occurred in foreign 
language education. Under this law all primary school students started studying English from the fourth grade on. 
Most Turkish people consider learning English as a must for the integration in the EU and national development. 
2. Methodology 
2.1. Participants 
    A total of 16 seventh grade students and an experienced EFL teacher participated in the study. According to the 
background questionnaire given to the students, they were all from the same linguistic background. All of the 
students were learning English as a foreign language. None of them had contact with the relevant target language 
community. The exposure time to English for each student was the same. They were all pre-intermediate level 
students. The participating students and the teacher were from a private school in Istanbul, Turkey. 
2.2. Materials 
    A forty-minute lesson was audio-recorded. The teacher was given a guideline that audio-recorded part of the 
lesson should contain an activity with examples of teacher-learner interaction. The recording was then analyzed 
using Conversation Analysis Methodology. The reason for choosing this method is that CA forces the researcher to 
focus on the interaction patterns emerging from the data, rather than relying on any preconceived notions which 
language teachers may bring to the data (Walsh, 2002). The transcription system is adapted from van Lier (1988) 
and Johnson (1995). 
2.3. Data Analysis 
For the purpose of the study, data collected from the above mentioned source were analyzed by means of 
Conversation Analysis Methodology. The results of the analysis will be discussed qualitatively in the discussion.
3. Results
 The transcription was analyzed according to the following categories: 
1. Construction: Increasing learning potential 
From the data collected, it becomes apparent that the teacher creates opportunities for learner involvement. 
Some short extracts are used for illustrative purpose only. The complete extract can be seen in appendices. 
Note that the intention is not to evaluate the instructional skills of the teacher, merely to comment on the 
opportunities for learning created by language use. In the extract that follows, there is clear evidence that 
the teacher facilitates and prompts the students for clarification, leading to involvement.  
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Extract 1. In this short extract the teacher’s aim is to revise Simple Past tense with young learners. 
17.  T    …. Do you remember Simple Past Tense? Such as; gittim, geldim
18.  L4        Yes teacher.
19.  T     Okay. Tell your friends what is that? 
20.  L4   Did. 
21.  T     Yes we use did, but in what kind of sentences? Positive? 
22.  LL   No 
23.  T      Negative? 
24.  LL   Yes 
25.  T     Yes, good. Question? 
26.  LL   Yes. 
27.  T      Yes, very good. Who wants to make a sentence? A negative sentence. 
28.  L1    May I? 
29.  T      Yes please.
30.  L1    I don’t….. 
31.  T     Be careful! I ask you to make a past sentence. ….. 
32.  L5   Teacher? 
33.  T      Yes dear. 
34.  L5    I didn’t played football yesterday. 
35.  T      Okay. It is very good but there is a mistake. Who wants to correct it? 
 The features of the teacher’s language use which facilitate learner involvement and construct potential for learning 
include the following.  
a. Direct error correction  
The teacher uses maximum economy when correcting errors and teacher corrects the errors with a very 
open and direct approach. This helps teacher less time consuming. In error correction , in order not to 
interrupt the oral fluency the correction should be minimum and direct. The teacher succeeds achieving 
this. 
b. Content feedback 
In this naturally occurring conversation, it is clearly seen that teacher gives both negative and positive 
feedback. The teacher’s use of conversational language while giving feedback resembles utterances found 
in the real world. That’s why, even though she gives negative feedback from time to time no obstruction 
appears in the involvement. 
c. Prompting  
The easiest but the most inefficient way of revising a subject in the lesson is telling it again and again 
without any learner participation. However, it is clear that when the students are not involved in the process 
they do not learn anything. In the transcription, it clearly emerges that the teacher always prompts the 
learners to recall the information that they have already learned instead of telling it herself. This helps 
learners engage in the learning/revising process actively.  
d. Extended wait time 
One of the most important features of the extract is the turn taking structure. As the discourse progresses, 
the teacher always asks questions and let’s the students answer those questions with a specific purpose. 
Although being dominant in the course discourse is thought to have negative effects on learning. Teacher 
compensates this situation by letting students think after asking questions and constructs the involvement. 
Extended wait time , the time allowed by the teacher to answer a question not only increases the number of 
learner responses but also results in more complex answers and leads to an increase in learner interaction 
(Nunan, 1991). 
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e. Repairing 
Communication breakdown is a very common feature of L2 classrooms. It often occurs due to the fact that 
learners do not know a particular word or phrase or do not recall the necessary information. It is the role of 
the teacher to intervene and provide missing language. In the extract teacher scaffolds the learners when 
they can not remember the pieces of language that they have learned before both by the help of the 
students’ native language and some key words. 
      Of a total of 30 turns succeed in engaging learners in the learning process actively. Throughout much of 
the extract, there is clear evidence that the teacher’s language use and pedagogic purpose are at one, that the 
teacher’s stated aim of revising a specific grammar matter is consistent with her use of language. Her verbal 
behavior allows learners to play an active role in the discourse. When the learner contributions are concerned it is 
evident from this extract that learners and teacher are engaged in constructing a piece of discourse. 
2. Obstruction: reducing learning potential. 
     Some of the features of the teacher’s language use which hinder learner involvement and restrict or obstruct 
learning potential include the following. 
a. Turn completion
In the extract it is evident that one turn immediately follows another. Some examples indicate that this 
teacher is filling in the gaps without letting the students think about the answer. Although she lets the 
students think for a while in some turns, she is not consistent with all turns. The teacher intends to pass to 
the next step of the revision by asking questions directly and frequently without any break. Nonetheless, 
she may be doing the students disservice as there is no confirmation checks. There is a sense of the learner 
being fed instead of being allowed time and space to formulate her response.  
b. Teacher echo
This is a commonly found issue in any classroom and may be used for good reasons such as amplifying a 
student’s contributions so that others can hear. On the other hand, it may obstruct the flow of discourse. It 
is important for the teacher to know when and why to use echo and use it sparingly as it can become a habit 
with very little function quickly. In the extract, the teacher uses echo very frequently without its positive 
function.  
c. Extended use of IRF turn taking
       IRF turn taking structure is the one which is used in traditional teacher fronted classrooms. It depends on 
the teacher initiation, student response and teacher follow-up. It doesn’t let the students decide when and 
what to say in the classroom interaction. The teacher is the power. As a result of this, it greatly restricts 
learning opportunities and minimizes learner involvement. Throughout the extract it is clearly evident that 
all the questions were asked by the teacher, students who were let answered and the teacher gave feedback.
4. Discussion 
     The present study aimed to find out in what ways teachers of foreign language, through their choice of language 
create opportunities for learner involvement. 
     The results of the study have shown that the participating teacher’s language use has both constructive and 
obstructive role on young learners’ learning process. However, the ways she uses language constructively are more 
effective in terms of participation of the learners but it is not evident  whether it is effective in the learners’ 
acquisition process.  
     In the study which I have benefitted the researcher analyzed the construction and obstruction of the teacher talk 
under some specific categories that were mentioned in the literary review. On the contrary, in my present study I 
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haven’t identified any features of language use for the categories; checking for confirmation, scaffolding and teacher 
interruption. Instead, according to the language use of the study I have identified prompting and repairing as 
constructive categories and extended use of IRF turn taking as the obstructive category.        
5. Conclusion and Implications 
5.1. Conclusion 
     In conclusion, the results of the study showed that the teacher need to be aware of the recent teaching approaches 
to minimize the obstruction of her talk in young learners’ learning process. Moreover, the constructive role of her 
use of language needs to be improved in order to increase the proficiency level of the students as much as their 
participation. In contrast with the results of the study I have benefitted, it is clear that the researcher has identified 
different categories for the teachers’ talk due to the fact that he involved eight different teachers and 13 students 
from different backgrounds. However, the results of the categories are more or the teachers’ ability to control their 
use of language is at least as important as their ability to choose appropriate methodologies. 
5.2. Implications 
1. Teachers need to be more aware of the importance of appropriate language use in the young learners EFL 
classroom. 
2. Teachers need to be discouraged from ‘filling in the gaps’ in the discourse of the young learners EFL 
classroom. 
3. By the help of video and audio recording of their lessons, teachers can find out about their language use in 
the classroom. 
4. In Turkey, pre and in-service teaching programs should devote more time and attention to teacher talk in 
the classroom. 
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